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Abstract 

As entrepreneurship is seen as a catalyst for innovation, economic growth and social 

progress, European public authorities are promoting entrepreneurial activity through 

education and training. Despite extensive research on academic entrepreneurship education, 

entrepreneurship training has received less attention. Entrepreneurship education refers to 

structured educational interventions designed to equip potential and existing entrepreneurs 

with the knowledge, skills and attitudes needed to start and run successful businesses. 

Entrepreneurship training is designed to promote the entrepreneurial competences identified 

in the European Commission’s Entrepreneurship Competence Framework (EntreComp). In a 

qualitative study of training activities, a content analysis was conducted to assess the 

compliance of the learning content with this policy standard. An internet search identified 

194 courses in the Berlin-Brandenburg metropolitan region, Germany. The course 

descriptions were systematically analyzed and coded using the EntreComp framework. The 

results indicate that the courses primarily convey management knowledge rather than an 

entrepreneurial mindset. More than 50% of the content is related to start-up preparation, legal 

issues, finance and marketing, with less emphasis on creativity and interpersonal skills. Most 

courses prioritize knowledge acquisition, often neglecting the development of skills and 

attitudes. The entrepreneurship training programs studied adhere to a traditional approach to 

education in terms of educational paradigms. The study highlights a discrepancy between 

recommended policies and educational practices and suggests implications for the design of 

entrepreneurship training programs. 

Keywords: competence, entrepreneurship, entrepreneurship education, entrepreneurship 

training, start-up 

1. Introduction 

Entrepreneurship is commonly considered a significant catalyst for innovation, economic 

growth, and social progress (Birch, 1987; Glaub & Frese, 2011; World Economic Forum, 

2015). It is thought to foster the acquisition of new skills and abilities (European 

Commission, 2013). However, successful entrepreneurship requires expertise, competence, 
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and a specific mindset to efficiently establish and manage a business. Entrepreneurship 

education and training are a priority in policy practice because they enhance entrepreneurial 

competence and assist individuals in their entrepreneurial pursuits (Kuratko, 2005; O’Connor, 

2013; Botha et al., 2015; Lyons & Zhang, 2018; Baggen & Kaffka, 2022). 

In Europe, policymakers have identified entrepreneurship as a key competence for lifelong 

learning (European Commission, 2006a; European Council, 2018). The Oslo Agenda for 

Entrepreneurship Education of 2006 emphasized the need to promote an entrepreneurial 

culture (European Commission, 2006b). Recently, the Entrepreneurship 2020 Action Plan of 

the European Commission backed the promotion of entrepreneurship at national and 

supranational levels and called for initiatives on entrepreneurial education and training 

(European Commission, 2013; European Parliament, 2013). 

Entrepreneurship education and training pertain to programs, courses, or initiatives created to 

facilitate individuals in effectively participating in entrepreneurial activities (Garavan & 

O’Cinneide, 1994; Matley, 2008; Valerio et al., 2014). Entrepreneurship education is 

commonly associated with degree programs in secondary and higher education that aim to 

assist students in developing their entrepreneurial skills and prepare them for different forms 

of entrepreneurial practice (Wilson, 2008; Coduras Martínez et al., 2010; Lackéus, 2015; 

Tittel & Terzidis, 2020). In contrast, entrepreneurship training and start-up training refer to 

interventions, typically informal, that target potential and practicing entrepreneurs. These 

interventions are explicitly designed to prepare participants for launching a business venture 

or enhancing their professional performance. (Coduras Martínez et al., 2010; Valerio et al., 

2014; Gielnik et al., 2017; Nindl & Kaufmann, 2020). 

Research endeavors concentrate on entrepreneurship education, with specific emphasis on its 

effects (Aamir et al., 2019; Banha et al., 2022; Tiberius & Weyland, 2023), making 

entrepreneurship training a field that merits comparable exploration. Empirical evidence 

indicates that training in entrepreneurship positively impacts competences such as business 

knowledge, entrepreneurial awareness, and interpersonal skills (Wu & Jung, 2008; Martin et 

al., 2013; Valerio et al., 2014; Weers & Gielnik, 2020). Entrepreneurship training promotes 

an inclination to initiate a business venture and encourages subsequent business creation 

(Garavan & O’Cinneide, 1994; Coduras Martinez et al., 2010; Martin et al., 2013; Matricano, 

2014; Fairlie et al., 2015; Lyons & Zhang, 2018; Singh et al., 2023). It may have long-term 

impacts (Gielnik et al., 2016), but it cannot ensure business performance and survival 

(Valerio et al., 2014; Fairlie et al., 2015). 

Research indicates that academic entrepreneurship education is more effective than 

entrepreneurship training (Martin et al., 2013). Additionally, the effectiveness of training 

interventions has mixed empirical results, with effect sizes depending on study rigor (Glaub 

& Frese, 2011; Martin et al., 2013; Weers & Gielnik, 2020) and participant characteristics, 

such as gender, age, and previous knowledge (Fairlie et al., 2015; Matricano, 2017; Lyons & 

Zhang, 2018). Course design and teaching methods may contribute to the heterogeneity of 

outcomes in entrepreneurship training (Glaub & Frese, 2010; Weers & Gielnik, 2020), an 

area that has not yet been fully explored. Decades ago, entrepreneurial training programs 

placed little emphasis on developing specific entrepreneurial skills (Garavan & O’Cinneide, 

1994). Given the increasing political importance of the field, it is worth considering whether 

this finding still holds true. 

Against this background, a qualitative study was conducted to determine the extent to which 

course descriptions in entrepreneurship training address entrepreneurial competence. This 

research focuses on one-to-many entrepreneurship training offered by universities, non-profit 

organizations, and commercial providers, which constitutes the majority of training 
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opportunities (Fotopoulou et al., 2017). The study did not include entrepreneurship training 

offered by certain business incubators as part of their tailored services (Li et al., 2020; 

OECD/European Commission, 2023) due to a lack of comparability. 

Based on the comprehension of entrepreneurial competence as a complex set of knowledge, 

skills, and attitudes that are essential for initiating and managing a business (Mitchelmore & 

Rowley, 2010; Reis et al., 2021; Weers & Gielnik, 2020), the European Entrepreneurship 

Competence Framework (EntreComp) (Bacigalupo et al., 2016) was used as a reference. The 

study contributes to research by identifying deviations in learning objectives, training design, 

and course content. 

2. The European Entrepreneurship Competence Framework 

The European Entrepreneurship Competence Framework (EntreComp) acknowledges the 

significance of entrepreneurial competence as a fundamental requirement for lifelong 

learning and starting a business, in line with the European Union's policy on entrepreneurship 

and education. Furthermore, EntreComp emphasizes the diverse nature of entrepreneurship, 

encompassing a range of competences necessary for success in different entrepreneurial 

endeavors (European Commission, 2019; Baggen & Kaffka, 2022). According to EntreComp, 

entrepreneurial competence is a combination of knowledge, skills, and attitudes that enable 

individuals to identify business opportunities, manage uncertainty, and transform ideas into 

action through business planning and creation. This framework includes assessing and 

evaluating opportunities, mobilizing and administering resources, and successfully converting 

ideas into action (Bacigalupo et al., 2016). 

EntreComp was developed from the 2015 Joint Research Centre (JRC) study on 

Entrepreneurship Competence commissioned by the European Commission. The study used a 

mixed-methods approach involving numerous entrepreneurs and experts to identify key 

components of entrepreneurship as a competence. These findings provided the foundation for 

a conceptual model and the definition of learning outcomes to serve as indicators for 

entrepreneurial proficiency (Bacigalupo et al., 2016). 

The EntreComp framework, developed by Bacigalupo et al. (2016), comprises 15 

competences that encompass a range of skills, attitudes, and behaviors. These competences 

are equally distributed across three interconnected thematic areas: “Ideas and opportunities”, 

“Resources”, and “Into action” (see Appendix, Table A1 for the 15 competences and their 

descriptors). 

The “Ideas and opportunities” area emphasizes the capacity to identify, generate, and assess 

opportunities for entrepreneurship and innovation. It encompasses competences related to 

creativity, vision, and the recognition of business prospects. Successful entrepreneurs must 

excel at seeking out opportunities, problem-solving, and employing creative thinking to 

develop groundbreaking solutions. 

The “Resources” area focuses on the skills required to efficiently mobilize and manage 

resources in an entrepreneurial setting. These include financial literacy, organizational 

abilities, as well as the aptitude to leverage networks and partnerships. Entrepreneurs must be 

capable of handling risks, making informed financial decisions, and establishing and 

maintaining indispensable relationships for their business ventures. 

“Into action” comprises the skills necessary to translate ideas and opportunities into tangible 

outcomes. This entails planning, taking initiative, and exhibiting persistence. Entrepreneurs 

are expected to proactively seize calculated risks and implement their ideas efficiently. 
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Proficiency in this area also entails adaptability and the capacity to draw pertinent lessons 

from experience, reflecting the dynamic nature of entrepreneurship. 

According to the framework, the competences lack clear delineation from one another based 

on the 15 descriptors. Individuals with these competences can capitalize on opportunities and 

convert them into value for others (Bacigalupo et al., 2016). 

3. Methodology 

From September 1 to October 15, 2023, an exhaustive internet search was conducted to 

identify entrepreneurship training courses. The search employed specific terms and a 

systematic approach to identify training providers and platforms offering one-to-many format 

courses for nascent and practicing entrepreneurs. The study only considered courses 

announced for 2023 and excluded academic courses offered as part of a degree program, 

business incubator programs, individual coaching, consulting services, and one-time 

informational events. 

To ensure currency of data, only courses announced for 2023 were considered. Additionally, 

the scope was limited to the Berlin-Brandenburg metropolitan region in Germany due to its 

high rate of start-ups (IfM, n.d.; Startupverband, 2023). It is therefore reasonable to assume 

that the number of entrepreneurship training courses available in this region, and therefore the 

data yield, is greater than in other areas. 

A total of 163 websites from 29 providers in the Berlin metropolitan region were identified, 

capturing the available course landscape. The analysis excluded duplicate courses, which 

were defined as having identical content differing only in teaching language, timing, location, 

or modality (online, hybrid, offline). The dataset gathered online information on 194 distinct 

entrepreneurship training courses. Students are the intended target group for 49 

extracurricular activities offered by universities. 29 courses are explicitly designed for 

women, 75 for women with a migrant background, 7 for migrants, and one for entrepreneurs 

with disabilities. 

To examine the content of the entrepreneurship training courses, a qualitative approach was 

utilized. A content analysis was performed on the course descriptions using MAXQDA 

software. The analysis involved deductive coding based on EntreComp’s 15 competences. 

This allowed for the organized classification of course content utilizing a pre-established 

framework (Braun & Clarke, 2006; Elo & Kyngäs, 2008) (see Figure 1 for the key categories 

of the coding scheme). To ensure a nuanced understanding and refine the 15 codes provided, 

complementary inductive coding was conducted (Elo & Kyngäs, 2008; Kuckartz & Rädiker, 

2023) (see Appendix, Figure A1 for the complete coding scheme). 

Furthermore, learning goals were analyzed for competence development focal points. Using a 

deductive approach, course descriptions were scrutinized for keywords indicating the 

acquisition of knowledge (e.g., “know*”, “overview”), skills (e.g., “apply”, “test”), or 

attitudes (e.g., “attitude”, “reflect*”). This iterative process aimed to identify emerging 

themes and insights beyond the scope of the EntreComp framework. 
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Figure 1: Main Categories of the Coding Scheme 

 

Note: MAXQDA code system based on Bacigalupo et al., 2016, p. 12 f. 

The coding was conducted by one researcher and reviewed by another to ensure the coding 

process’s reliability. Subsequent discussions and resolution of discrepancies improved the 

study’s overall quality and precision. Deductive and inductive coding strategies were 

combined in order to enhance the comprehensiveness of the analysis (Elo & Kyngäs, 2008; 

Kuckartz & Rädiker, 2023). This provides a strong foundation for interpreting the 

entrepreneurship training landscape in the Berlin area. 

4. Findings 

In the 194 examined entrepreneurship training courses, entrepreneurial competences were 

identified a total of 559 times. The most prevalent EntreComp area is “Resources,” which is 

included in 86% of the courses and accounts for 74% of the competences (refer to Table 1). 

On average, each course covers at least two components of managing and mobilizing 

financial, personnel, or material resources. The development of competences related to 

“Resources” can be integrated into a broad training, but also stand alone as an intervention. 

However, competences within “Ideas and opportunities” and “Into action” are typically 

included in training covering a wider range of topics. These competences are addressed much 

less frequently. 

Table 1: EntreComp Areas in Entrepreneurship Training 

Areas Frequency 
of courses 

Frequency in per 
cent of courses 

(n = 194) 

Frequency 
of codes 

Frequency of codes 
in per cent of entries 

Ideas and opportunities 40 20.62 67 11.99 

Resources  167 86.08 413 73.88 

Into action  68 35.05 79 14.13 

Total 275  559 100.0 

Table A2 in the Appendix shows that “Mobilizing Resources” is the most prominent of the 

15 EntreComp competences. It appears in over two-thirds of the courses and accounts for 
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more than half of the competence entries in the sample. The supplementary sub-codes of 

“Mobilizing Resources” include course content on marketing, legal matters, finance, and 

taxation, among others. However, most of the entries in this category relate to basic start-up 

procedures such as dealing with authorities and registering a company (72 courses). Almost 

one-third of all courses cover financial and economic literacy, as well as planning and 

management skills. Only 29 courses do not address these three top competences at all. Other 

competences make up less than 10% of the entries each. 

The course descriptions reveal a significant emphasis on knowledge transfer, as shown in 

Table 2. Almost all courses follow this approach in their learning objectives. 

Table 2: Frequency of Competence Elements in Entrepreneurship Training 

Competence elements Frequency 
of courses 

Frequency in per 
cent of courses 

(n = 150) 

Frequency 
of codes 

Frequency of codes 
in per cent of entries 

Knowledge 141 94.00 488 80.79 

Skills 41 27.33 80 13.25 

Attitudes 29 19.33 36 5.96 

Total 211 100.00 604 100.0 

Only a few courses offer application-oriented training for the EntreComp “Ideas and 

opportunities” area. These courses include business modeling and idea development, 

sometimes with the option to incorporate participants’ ideas and validate original concepts. 

Managing opportunities is typically presented as a marketing toolkit that includes market 

analysis, needs assessment, market research, and customer analysis. It does not provide a skill 

enhancement training. 

Only one out of five courses covers the least emphasized aspect, which is the entrepreneurial 

mindset. Although the notion of an entrepreneurial personality is presented in events with a 

broad scope, it is just one item on the agenda without targeted training in related soft skills. 

The presentation focuses on knowledge sharing instead of promoting personal growth. 

5. Implications 

The data suggests that the EntreComp area “Resources” is overrepresented in the course 

offerings, with a focus on management and resource mobilization. Additionally, the courses 

prioritize financial and economic literacy, as well as business planning, with less emphasis on 

creativity and idea generation. 

Most offerings prioritize knowledge transfer but neglect skill development and cultivating 

positive attitudes towards managing uncertain situations. They tend to focus on imparting 

management knowledge rather than fostering an entrepreneurial mindset, with little attention 

given to intrapersonal skills. Risk literacy, although crucial for navigating uncertainty during 

the start-up phase, receives insufficient attention. 

The large number of entries in the “Resources” area is due in part to the methodology used. 

The numerous sub-codes reflect the various themes covered by the associated competences. 

However, the abundance of courses focused on management suggests that training practices 

do not cover the full range of entrepreneurial competences outlined in the EntreComp 

framework. Entrepreneurship training focuses heavily on disseminating management 

knowledge, indicating a managerial training orientation. 
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Previous research has shown that entrepreneurship training often overlooks certain 

entrepreneurial competences (Garavan & O’Cinneide, 1994). The present study also found 

that an emphasis on general management competences can lead to neglecting a 

comprehensive set of knowledge, skills, and attitudes that are necessary for starting and 

managing a business (Martin et al., 2013). As entrepreneurial and managerial skills differ 

(Botha et al., 2015; Reis et al., 2021) and managers are expected to act like intrapreneurs 

more often (Huang et al., 2021), scholars recommend enhancing management education by 

incorporating entrepreneurial skills (Almeida et al., 2021). Thus, it appears counterproductive 

for entrepreneurship training to imitate management education. In start-ups, the importance 

of entrepreneurial skills outweighs that of general management skills (Botha et al., 2015). 

The interdependence and complementarity of these diverse skill sets (Mitchelmore & 

Rowley, 2010) does not warrant prioritizing management in entrepreneurship education. 

Entrepreneurship training fails to reflect the current understanding of competence as a 

comprehensive combination of knowledge, skills, and attitudes (Parry, 1996; Wing Yan Man, 

2006). Competence in entrepreneurship entails more than just having the know-how to write 

a business plan and comply with legal and financial regulations; it also requires taking 

initiative and being proactive. For this reason, training programs should be less concerned 

“with learning ‘about’ [entrepreneurship] as opposed to pursuing ‘for’ ” (Gibb, 2002, p. 142). 

This requirement is already well-established in the discourse on entrepreneurship education 

(Gibb, 2002; Pittaway & Edwards, 2012). 

Although the study did not investigate the learning environments of the courses, the findings 

suggest that the entrepreneurship trainings in the sample follow a traditional approach to 

education. The objective of these trainings is to impart extensive knowledge in a short period 

through a stationary classroom setting and a teacher-centered style. The course designers 

implicitly support the claim that business skills can be taught, but not an entrepreneurial 

mindset (Fiet, 2001). Cognitive competences such as business planning skills and knowledge 

about entrepreneurship can be taught relatively easily. However, non-cognitive competences 

require experiential learning (Akola & Hainonen, 2006; Moberg, 2014; Rodriguez & Lieber, 

2020). Therefore, an action-oriented approach to entrepreneurship training holds greater 

promise in addressing the complete EntreComp spectrum (Bischoff et al., 2020; Ismail & 

Sawang, 2020; Eller et al., 2022). 

Some providers aim to serve marginalized groups without considering the type of venture. 

Basic knowledge of dealing with authorities plays a crucial role, while entrepreneurial 

attitudes are rarely addressed. Although the courses claim to be generic, they are designed 

primarily for solopreneurs, self-employment, and small businesses. Therefore, they may not 

be suitable for nascent entrepreneurs seeking high-growth enterprises. Previous research 

(Gibb, 1987; Garavan & O’Cinneide, 1994; Wilson, 2008) has shown that the providers do 

not distinguish clearly between entrepreneurs and small business owners. This lack of 

customer segmentation could affect the success of training programs, as learners respond 

differently to training based on their unique resources and capabilities (Fairlie et al., 2015; 

Lyons & Zhang, 2018). 

The study has limitations due to the non-discrete nature of the EntreComp framework, which 

has categories that are not mutually exclusive, resulting in a lack of clear delineation. The 

code system used in this study reflects this non-discreteness, creating challenges in 

maintaining strict delineations between categories. Furthermore, the study’s data collection 

timeframe and spatial range only cover a subset of the available entrepreneurship training 

courses in 2023. Therefore, the findings may not be generalizable beyond the specified 

timeframe and regional focus. Furthermore, the study does not consider entrepreneurship 
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training carried out in business incubators, which is a significant omission. This highlights 

the need for future comparative analysis. 

This research shows a clear bias towards management knowledge in entrepreneurship 

training, which undermines political campaigns to foster effective support for entrepreneurial 

pursuits. Further investigation of the association between training design and learning 

outcomes is essential, particularly given that entrepreneurship training receives state 

subsidies. EntreComp serves as a useful point of reference for policymakers, curriculum 

specialists, and trainers. The disparity between one's aspirations and the actuality of their 

situation warrants a reevaluation of training designs and a greater focus on their 

appropriateness for individuals with entrepreneurial aspirations. 
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Appendix 

Table A1: EntreComp Framework 

Areas Competences Hints Descriptors 

1
. 

Id
ea

s 
an

d
 o

p
p

o
rt

u
n

it
ie

s 

1.1 Spotting opportunities 

Use your imagination 

and abilities to 

identify opportunities 

for creating value 

• Identify and seize opportunities to create value by exploring the social, 

cultural and economic landscape  

• Identify needs and challenges that need to be met 

• Establish new connections and bring together scattered elements of the 

landscape to create opportunities to create value 

1.2 Creativity 
Develop creative and 

purposeful ideas 

• Develop several ideas and opportunities to create value, including better 
solutions to existing and new challenges 

• Explore and experiment with innovative approaches  

• Combine knowledge and resources to achieve valuable effects 

1.3 Vision 
Work towards your 

vision of the future 

• Imagine the future 

• Develop a vision to turn ideas into action  

• Visualise future scenarios to help guide effort and action 

1.4 Valuing ideas 

Make the most  

of ideas and 

opportunities 

• Judge what value is in social, cultural and economic terms 

• Recognise the potential an idea has for creating value and identify 

suitable ways of making the most out of it  

1.5 Ethical and sustainable 
thinking 

Assess the 

consequences and 
impact of ideas, 

opportunities and 

actions 

• Assess the consequences of ideas that bring value and the effect of 

entrepreneurial action on the target community, the market, society and 

the environment  
• Reflect on how suitable long-term social, cultural and economic goals 

are, and the course of action chosen  

• Act responsibly 

2
. 

R
es

o
u

rc
es

 

2.1 Self-awareness and  

self-efficacy 

Believe in yourself 

and keep developing 

• Reflect on your needs, aspirations and wants in the short, medium and 

long term  

• Identify and assess your individual and group strengths and weaknesses  

• Believe in your ability to influence the course of events, despite 

uncertainty, setbacks and temporary failures  

2.2 Motivation and 
perseverance 

Stay focused and 
don’t give up 

• Be determined to turn ideas into action and satisfy your need to achieve  

• Be prepared to be patient and keep trying to achieve your long-term 
individual or group aims 

• Be resilient under pressure, adversity, and temporary failure 

2.3 Mobilizing resources 
Gather and manage 

the resources you need 

• Get and manage the material, non-material and digital resources needed 

to turn ideas into action  

• Make the most of limited resources 

• Get and manage the competences needed at any stage, included technical, 

legal, tax and digital competences 

2.4 Financial and economic 

literacy 

Develop financial and 

economic know-how 

• Estimate the cost of turning and idea into a value-creating activity  

• Plan, put in place and evaluate financial decisions over time  

• Manage financing to make sure my value-creating activity can last over 
the long term 

2.5 Mobilizing others 
Inspire, enthuse and 

get others on board 

• Inspire and enthuse relevant stakeholders 

• Get the support needed to achieve valuable outcomes 

• Demonstrate effective communication, persuasion, negotiation and 

leadership 

3
. 

In
to

 a
ct

io
n

 

3.1 Taking the initiative Go for it 

• Initiate processes that create value 

• Take up challenges 

• Act and work independently to achieve goals, stick to intentions and 

carry out planned tasks 

3.2 Planning and 

management 

Prioritize, organize 

and follow-up 

• Set long-, medium- and short-term goals 

• Define priorities and action plans 
• Adapt to unforeseen changes 

3.3 Coping with uncertainty, 

ambiguity and risk 

Make decisions 

dealing with 

uncertainty, ambiguity 

and risk 

• Make decisions when the result of that decision is uncertain, when the 
information available is partial or ambiguous, or when there is a risk of 

unintended outcomes  

• Within the value-creating process, include structured ways of testing 

ideas and prototypes from the early stages, to reduce risks of failing  

• Handle fast-moving situations promptly and flexibly  

3.4 Working with others 
Team up, collaborate 

and network 

• Work together and co-operate with others to develop ideas and turn them 

into action 

• Network 
• Solve conflicts and face up to competition positively when necessary 

3.5 Learning through 

experience 
Learn by doing 

• Use any initiative for value-creating as a learning opportunity  
• Learn with others, including peers and mentors 

• Reflect and learn from both success and failure (your own and other 

people’s) 

Source: Bacigalupo et al., 2016, p. 12 f. 
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Figure A1: Coding Scheme 

 

Note: MAXQDA code system with main categories based on Bacigalupo et al., 2016, p. 12 f. 
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Table A2: EntreComp Competences in Entrepreneurship Training 

 Competence elements Frequency 
of courses 

Frequency in per 
cent of courses 

(n = 194) 

Frequency 
of codes 

Frequency of 
codes in per 

cent of entries 

Ideas and opportunities     

Spotting opportunities  22 11.34 30 5.37 

Creativity  13 6.70 15 2.68 

Vision 2 1.03 2 0.36 

Valuing ideas  11 5.67 13 2.33 

Ethical and sustainable thinking  7 3.61 7 1.25 

Resources     

Self-awareness and self-efficacy  23 11.86 25 4.47 

Motivation and perseverance  5 2.58 5 0.89 

Mobilizing resources 133 68.56 291 52.06 

Financial and economic literacy  52 26.80 59 10.55 

Mobilizing others  27 13.92 33 5.90 

Into action     

Taking the initiative  1 0.52 1 0.18 

Planning and management  55 28.35 57 10.20 

Coping with uncertainty, 

ambiguity and risk  
6 3.09 6 1.07 

Working with others  15 7.73 15 2.68 

Learning through experience 0 0.00 0 0.00 

Total 372 100 559 100 


